
 

Aboriginal Education 

Enhancement Agreement 

Second Annual Report 

The Enhancement Agreement (EA) is designed to enhance the educational success of the 

Indigenous students. It is a working agreement between the District, all local Indigenous 

communities, and the Ministry of Education.  
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Vision Statement 

Recognize and nurture the strengths of every student, so they reach their full 

potential and contribute to the well-being of their families and communities 

 

Mission Statement  

Our schools are places of student-focused holistic learning  
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INTRODUCTION 

The purpose of this report is to provide information regarding the student outcomes as 

they relate to the four goals listed in the second Enhancement Agreement (EA) signed June 

17, 2013.  The goal of the EA is to improve the levels of achievement for Indigenous 

students. The report is organized to review the goals, read the rationales, see samples of 

activity and review the available data.  There are testimonials from staff and community 

members in regards to the four goals.  

Gold Trail represents the communities of Ashcroft, Cache Creek, Clinton, Gold Bridge, 

Lillooet, Lytton, Shalalth/Seton Portage and Spences Bridge. The district has a student 

population of 1124, 58% are of Indigenous ancestry. These students belong to nineteen 

Indigenous communities within the St’át’imc, Nlaka’pamux, and Secwepemc territories, as 

well as Métis, and other students of Indigenous ancestry.  

Looking ahead, implementing the new curriculum in regards to Indigenous content, the 

district will continue to effectively support students and teachers in integrating Indigenous 

knowledge across the curriculum. The Enhancement Agreement provides a framework for 

designing supports for all students. This report demonstrates many successes that have 

happened over year two to support the goals of the Enhancement Agreement. 
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FIRST PEOPLES EDUCATION COUNCIL 

The Enhancement Agreement represents a commitment between the school district and 

the nineteen communities in the three nations it represents. The First Peoples Education 

Council (FPEC) is dedicated to success for Indigenous learners in School District 74 (Gold 

Trail). The purpose of FPEC is to improve the life choices, opportunities for success and 

overall achievement of Indigenous learners.   

Co-Chairs:  

East Representation: Keith Zabotel  West Representation: Cliff Casper  

Board of Education Representation:  

Carmen Ranta, Valerie Adrian and Mavoureen Varcoe-Ryan 

Community  FPEC 
Representative  

Community  FPEC 
Representative  
 

Ashcroft Band Robin Pelley nKAwmen Jeff Munroe 
Oregon Jack Josie Frost Stuctwewemc Keith Zabotel 
Xwisten  Brenda Frank  Tsal’alh Cliff Casper 
Canoe Creek Band Darlene Louie Skuppah Band Melissa Michel  
Sek’welawas Denise Bob Skeetchestn Band Rochelle Porter 
T’it’q’et Sarah Moberg nKemchEEn Angie Thorne  
LlenlLeny’ten  Tanya Zimmerlee Ts’kw’aylaxw Sherry Kane 
nTLAKLTLa Jennifer Jmayoff Pelltqit  Sandy LeBourdais 
TLDemchEEn Gladys Grenier  Xaxl’ip   Shonna Jacob 
Siska  Clark Wesley   
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Sharing our Successes in Year Two 

ACADEMIC GOAL 

The Academic goal is to continue to improve the literacy, numeracy, and graduation rates 

of Indigenous students.  

Rationale:  The Academic Goal is carried over from the first Enhancement 

Agreement. Community feedback indicates that academic success is an important 

consideration for Indigenous students, in order to prepare them for life beyond 

grade 12. Data shows that while Indigenous students are making progress in many 

areas, there is still work to be done to ensure they are meeting Provincial standards 

Stories of Success 

Ashcroft Secondary School: Maintaining our Focus:  Integrating Indigenous Content  
 
As part of the development of the most recent Enhancement Agreement, staff of Ashcroft 
Secondary School went through a collaborative self-assessment process, first as a small 
team, then with community members, sharing parent feedback with local Elders and 
seeking their input, and then as a school community.  The initial process happened over 
several school years, and out of that reflection, a structure was created that supports the 
steady focus on integrating local Indigenous knowledge at every opportunity throughout 
the year. 
 
After collaboration as a team and discussion with local Elders, the parents’ feedback was 
shared from consultation letters; a summary of the input was shared at the staff meeting.  
Teachers sat in breakout groups with one of the core group members as a team leader.  
Each group to offer feedback on the summary notes as well as to provide input about ways 
they could increase Indigenous content within the curriculum.   
 
After the meeting, the core group met again and improved the first draft of the summary 
document.  Once the core group had the summary document finalized, they brought it 
forward to the monthly Education Coordinator’s meeting.  The bands within the 
surrounding area that have students attending the school are invited to participate in 
discussions with the school on a monthly basis.  The bands usually send the Education 
Coordinator or a designate to the meetings.  As a group, they discussed the summary 
document, then the group brainstormed about who would be able to provide support for 
integrating the cultural knowledge that the teachers were hoping to incorporate.  After 
much discussion, the group decided to issue an invitation to resource people who would be 
willing to come in to the school.   
 
Without a continued focus, it is easy to miss opportunities, so consistently maintaining a 
focus on integration, and implementing a structure, Cultural Integration Plan would 
support our commitment: 
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 Held monthly meetings with Education Coordinators – combined with the two 
elementary schools in order to promote smooth collaboration in and between our 
communities. 

 
 Provided dedicated time in two staff meetings for breakout sessions in which teaching 

staff shared upcoming units & received brainstorming support in ways to integrate 
Indigenous knowledge and culture.   
 

 Aboriginal Student Support Workers (ASSW) partnered with teachers to create local 
connections, find resources, and invite community members, creating a monthly action 
plan for follow up on the staff brainstorm sessions.  Each ASSW worked regularly with a 
teacher to help implement a plan. 
 

 Discussed progress at monthly community meetings in order to seek support about 
local resources. 
 

 Conducted a self-assessment survey with staff to explore their level of comfort and 
knowledge about local culture. 
 

 Submitted a proposal through the Teacher Education Fund to develop an afternoon 
outdoor program at the elementary level that would include the use of local resources 
and integrate Indigenous ways of learning and knowing. 

 
Throughout this process, a deep commitment was shared by staff to offer an educational 
program that includes local knowledge, history, and culture, that meets the needs of 
Indigenous students and that includes Indigenous content for all learners.  However, there 
are varying degrees of confidence as a staff in the ability to do so.  This process has been 
successful for this year because the integration of Indigenous knowledge is not yet 
automatic  in our school, a structure to help staff sustain that commitment and support 
staff who are not sure how local knowledge is interwoven with their curricular goals.            
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Sk’il’ Mountain  

Ms. Whitehead used the Math Catcher Program in her classroom which focuses on how 

math is used in daily life. They have worked with various nations to develop the Small 

Number stories. Small Number is a bright, playful boy who is able to recognize patterns and 

do calculations quickly. There are five Small Number stories, which the students use during 

the lessons. Each story ends with an open-ended question, but can be used numerous times 

to support various math themes. 

 

The students also watch a video twice: once to get the gist of the story and the questions 

that were trying to be solved, and once to find the important facts needed to solve the 

problem.   

 

In small groups the students used manipulatives to help solve the question. With guided 

questions the students worked through the problems and had an opportunity to share with 

their peers.  
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Cayoosh Elementary School  

Ms. Gregory’s grade 6/7 class studied the Residential 

Schools.  A variety of resources were used to bring 

the students to a new understanding of the 

Residential Schools in Canada. The students had 

many opportunities to voice their opinions on this 

topic. Reading materials, researching information, 

hearing the stories from three survivors were all 

opportunities the students had to learn. The end 

projects made by the students were true testaments 

of the learning that was shared among their 

classmates. In groups they were able to design a project of their choice from the 

information they learned over the several weeks.  All the projects were displayed for the 

Aboriginal Day celebration where numerous Elders and community members were able to 

discuss with the students.  
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CULTURAL GOAL 

The Cultural goal is to continue to increase participation and success in Indigenous 

Language programs and cultural activities, and all students’ awareness of Indigenous 

cultural and traditional knowledge.   

Rationale:  The Cultural goal is carried over from the first Enhancement Agreement. 

It reflects the view that Indigenous students benefit from the learning environment 

which includes teaching based on their traditional culture and shows the 

importance of these traditions. The goal also reflects that while much has been done 

in District schools in this area, more could be done to make Indigenous culture a 

visible presence with schools and the curriculum.  

 

Stories of Success 

Lytton Elementary School  

At Lytton Elementary the staff work together to increase 

participation in the Indigenous language programs and cultural 

activities. This also increases the awareness for all students in 

using traditional knowledge.  

Ongoing activities at Lytton Elementary include:  

 Lahal has been played at the elder’s tea 

 Bingo using the N’lakapumux language 

 N’lakapamux words are introduced on a weekly basis and are used in the 

classrooms  

 Hand drumming at gatherings by the students drum group  

 Drum making  

 TsawAta and datOOwe picking at Botanie lake 

 

 

https://www.facebook.com/lyttonelementary/photos/pcb.1109805745702891/1109803902369742/?type=1
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Cache Creek Elementary School  

The students from Cache Creek Elementary travelled to Bonaparte to spend time with 

Elders and staff. The Grade 4/5 class practiced Secwepmec numbers, animals and greetings 

with the Elders while playing Bingo. Also, in Cache Creek Elementary there is a Secwepmec 

Language board in the hallway for students to practice and learn new words.  
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George M. Murray Elementary  

The students in the grade 6/7 class had the opportunity to go to the s7istken at T'it'q'et, 

where they played the bone game.  The purpose of the trip was to give the students the 

opportunity to play this traditional game in a natural St’át’imc setting.  They also practiced 

traditional hand drumming and songs while they were there. 

  

The students had an opportunity to interact with Elders from the community as the 

St’át’imc Health Hub meeting was being held next door to the s7istken that day. 
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Ashcroft Elementary School 

 

Students were involved in a year-long study of the life cycle of salmon, from eggs to fry for release in the 

spring to fishing in the fall and processing for winter eating. 

Students visited the Bonaparte fishery site on Kamloops Lake to learn more about salmon fishing first 

hand.  Pictured here are Pete Zabotel and Donny Ignace explaining how the fish are caught, when to 

fish and what happens next with the fish. 

Julie C. Antoine and Harley Antoine gave a presentation to students about fish processing. Students 

learned about canning and drying salmon as a means of preserving fish for use over winter.   
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BELONGING GOAL 

The Belonging goal is to improve a sense of belonging for Indigenous students throughout 

the school environment. 

Rationale:  The Belonging goal was developed after feedback from community 

meetings indicated the importance of a sense of belonging in nurturing students’ 

sense of self-worth. It reflects the philosophy of the ‘Circle of Courage” developed by 

Martin Brokenleg, that “communities of belonging” are significant in Indigenous 

culture, and that it is the entire community, not just family, which must nourish the 

next generation.  
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Stories of Success 

Lillooet Secondary School  

Honorary graduation stoles from each community have been designed and created by 

community members. In addition, the non-Indigenous students were offered a stole to 

create in honor of their culture and traditions. The wearing of the stoles is the beginning of 

a new tradition here at LSS which Mrs. Oike has been working on with the Aboriginal 

Enhancement Schools Network.   The honorary stoles will be displayed in a glass case to 

demonstrate the values and pride the students have. They share traditional skills and 

knowledge from past generations with an emphasis on communication and respect. 
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David Stoddart School  

To improve a sense of belonging for 

Indigenous students throughout the school 

environment David Stoddart School has taken 

part in various activities such as teaching the 

Grade 2,3,4 class to drum and sing the honor 

song for assemblies and events. The school 

came together with High Bar Band to make a 

pit cook with the students and they cooked a 

variety of traditional food for the staff, 

students and parents to sample. Elders from the community taught Lahal to the students 

while participating in the Aboriginal day celebrations.  
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Kumsheen Secondary School                                        

The Nlakapamux Tribal Council hosted a Cultural Knowledge Gathering and luncheon for 

the students and staff at Kumsheen Secondary School. Elders shared stories of the 

TLKemchEEn (Lytton) speaking in the nlha.kapmhhchEEn, there was drumming by the 

students and community members and Kevin Loring did a reading of his play, Where the 

Blood Mixes.  
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HEALTHY LIVING GOAL 

The Healthy Living goal is to encourage a healthy, active lifestyle based on Indigenous 

values.  

Rationale:  The Healthy Living goal was developed after feedback from community 

meetings indicated that the health, physical, mental, spiritual and emotional well-

being of students was a key concern. Active children lead healthier lives, and schools 

play a major role in modeling healthy alternatives and providing support.  

 
Stories of Success 
 
George M. Murray Elementary 
 
At George M. Murray Elementary, the language teacher, Lemya7, and Aboriginal Student 

Support Workers, Ms. Ned and Ms. Fortier worked with Mr. Hangle's Grade 6/7 class and 

Ms. Eddie's Grade 3/4 class to go through the process of preparing and smoking salmon.  
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Also at George M. Murray Elementary School, Thomas Terry taught a group of interested 

Intermediate students how to play lacrosse.  The students had a great time learning and 

playing together from multiple grade levels.  
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Initiatives by the District 

The district hosted author Willie Sellars, from the Secwepmec Nation and illustrator Kevin 

Easthope, from Williams Lake BC, Dip Netting with Dad.  The two travelled to elementary 

schools across the district and shared their story. Willie shared his real life story of growing 

up with his family at the river’s edge fishing for his family, the students at the schools could 

relate to this and had many questions and stories to share with him. Kevin had his 

illustrations on display for the students to see that art was a process and took years of 

practice but his perseverance paid off for him, as it could with any of the students.  Each 

class received a copy of the book which was used for many lessons that followed the 

presentation. 

 

  

 

 

 

 

 

 

 

 

 

https://www.facebook.com/lyttonelementary/photos/pcb.1057811864235613/1057810257569107/?type=1
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Role Model Posters  

A series of role model posters were developed by the district and distributed to the schools. 

There is representation from all three nations. The communities were very supportive of 

the project as participation was done with enthusiasm. The role models were interviewed 

and shared some of their history, their challenges and ways they overcame the hurdles to 

succeed in their chosen fields.  Additional posters will be added to the series yearly and will 

include community members, Elders and youth.  
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Cultural Camp s      

The district supported three cultural camps, one in each nation.  Xaxli’p hosted the first 

one, where staff from Lillooet schools attended and participated in tours, exhibits, 

presentations and oral storytelling by the camp fire. The staff recognized that seeing where 

the students come from gave them a better understanding of the students they had every 

day. Lytton First Nation hosted the second camp with presentations, tours and samples of 

dried fish that was made in their backyards. The third community was Bonaparte and it 

was hosted at Loon Lake. The camp was beside the lake with cabins and a fire pit for 

storytelling, there was Lahal and flint mapping by Elders.  
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Data  

The following three charts are measuring tools to demonstrate the Foundations Skills Assessment 

(FSA) results in numeracy, reading and writing for Grades 4 and 7. The categories include all students, 

Indigenous and non-Indigenous students. The charts refer to Provincial meeting and exceeding 

expectations and demonstrate areas of growth and areas of continued focus.   

The data indicates the 3% goal was not achieved for our students, Indigenous as well as non-

Indigenous, excluding Grade 4 non-Indigenous Reading results. 

The district’s Assessment committee has created a Kindergarten to Grade 12 Reading Continuum to 

utilize a formative tool to assess students authentically.  
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Plans for year Three (2015/2016)  

 Three cultural camps hosted in each nation 

o Cooks Ferry 

o High Bar 

o Cayoosh Creek Band  

 Indigenous Leadership groups in each community 

 Collaboration opportunities to enhance curriculum through integration of local 

language and culture 

 Provide professional development with staff on the impact of residential schools 

and colonization 

 Expand the displays of local culture in the classrooms  

 Support  Indigenous representation at the Parent Advisory Council 

 District wide professional development on Principals of Learning 
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Testimonials: 

After learning about the new First Nations Education Steering Committee (FNESC), 

Residential Schools and Reconciliation unit last year, I was very interested in bringing that 

learning experience into my classroom. I have Métis heritage and my great-grandmother, 

who helped to raise me, was taken to the Residential School in Brandon, Manitoba in 1905. 

She was the perfect example of ‘aggressive assimilation’ as they did ‘Kill the Indian in the 

child’ in her as she never spoke of her Métis and Cree family. My family learned about her 

past after she died. While there was a personal interest in the FNESC unit, there was also 

the recognition that residential schools impacted, and continue to impact, the children 

and/or family members that belong to my hometown and surrounding communities. I was 

interested to see how FNESC would bring such a complex subject into a meaningful 

learning experience for children. 

 

Now that we have completed the unit, I can honestly say that this was like nothing I have 

ever experienced in my nearly 20 years of teaching. The storybooks used to introduce 

traditional learning, the Indian Act and other important pieces were a perfectly accessible 

way for students to engage with the subject. We had residential school survivors come in to 

tell their stories in a sharing circle and my students were so affected. The learning was 

immediate, powerful and real. We toured the Secwepemc Museum, and walked through the 

Kamloops Indian Residential School and the students were completely engaged. They 

created projects to share their own learning in the spirit of reconciliation at the same time 

that the Truth and Reconciliation Commission closing ceremonies were taking 

place.  Students shared those projects with the school, family and Elders as part of our 

school’s Aboriginal Day celebrations. I have never seen Elders sitting with my students 

sharing personal stories of their own prompted by the student projects. It was incredible 

and it was real. The emotions that students felt in connection to the topic and the injustice 

and the wrongs committed created a powerful learning that felt deeper and more profound 

than anything else I’ve ever done.  

 

Tammy Mountain, District Principal of Aboriginal Education in SD #74, was an invaluable 

resource person and the students loved having her come in to work with them. I am very 

grateful for her assistance in creating such a wonderful learning experience for my class. 

 

Errin Gregory 

Cayoosh Elementary  
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Testimonial: 

Last spring, I was privileged to have District Principal of Aboriginal Education, Tammy 

Mountain and Jennifer McEwen, the ASSW at the school, support my Socials 10 class as we 

took on a challenging unit. The title of the unit was “Past Transgressions,” and the purpose 

was to help students understand the significance of Residential Schools in shaping modern 

day Canada. Our unit was focused on three central areas of inquiry:  

Why were residential schools created? 

How have residential schools impacted our society? 

How can reconciliation be achieved?   

As a Social Studies teacher, I believe that building student’s ability to critically reflect and 

analyze information for themselves is essential. This presented a challenge as an educator: 

To honor the rights of my students to reach their own conclusions, while at the same time, 

hoping they display compassion, empathy and understanding.   

To accomplish this, I tried to let the facts speak for themselves. Our class explored primary 

sources, statistics and first-hand accounts. However, what made this one of the most 

authentic classroom experiences I’ve participated in was the support from district. Our 

students were able to participate in a survivor’s circle, listening to first hand stories from 

community members who survived their experience. We were also able to tour the 

residential school museum in Kamloops.  I will never forget the words sentiments of some 

of my students, as our school bus turned down the driveway of the imposing former 

residential school building:  

“I felt a pang of terror turning that corner and approaching the building. I can’t imagine 

what it must have felt like for a student being brought here for the first time.” 

I am eager to build on this unit with subsequent classes. I believe that our students 

understanding of the past is essential for charting a better future. While this unit deals with 

tragic and horrible circumstances, our class emerged with a feeling of purpose, optimism 

and hope for a better future. I firmly believe that the 3 weeks our class spent last spring 

exploring a troubled past, was a significant step in the right direction. 

Sincerely,  

Dave Remple 

Lillooet Secondary School 

  



Page 28 of 29 
 

Enhancement Agreement Testimony 

 

As Co-Chair of the First Peoples Education Council (FPEC), I have seen a tremendous 

amount of growth in the education system in Sd74 (Gold Trail) 

Culturally, we have moved leaps and bounds as First Nations communities, Tribal Councils 

and other ethnic groups. We have shared cultures and traditions both in the schools, 

communities and on the land. The relationships we have created, the trust we have gained 

and the knowledge we have shared has spewed out into the communities and now when 

you see a face within the community, whether it be a child or adult, we know we have 

shared something.  

Educationally, Sd74 (Gold Trail), First Nations communities, Métis, communities, schools, 

the Board and FPEC continue to work closer together as we strive to improve the 

educational system for all students. The schools are seeing more parents, grandparents, 

Elders and community members within the schools which bring with it pride, ownership 

and a sense of community. 

As demographics change, Sd74 (Gold Trail) works toward change and improvements for 

the betterment of all students, parents and schools. 

 

Kukstemc  

Keith Zabotel 

Co-Chair FPEC 
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